
























































































































































The ideas in this section were developed for fifth and sixth 
grades, but could be adapted for use in the other grades. 

1. TWENTY QUESTIONS: 

To stimulate interest in the order of things, teacher can 
introduce . investigation with the "Twenty Questions" game. 
"I am thinking of something that ought to be changed." 
(One thing she may have in mind might be a number line in 
the classroom that is numerically out of order) • 

2. WHAT NEXT: 

Have a daily proposed schedule for the school day written 
on the chalk board. 
It may say: 
l. Arithmetic 

2. Spelling 

5. Geography 9. Finish lunch 

6. Spelling correc- 10. Reading 
tions 

3. Music 7. · L:unch 11. History 
4. Arithmetic 8. Penmanship 12. Reading 

completion lesson completion 
The class will, in many cases, react with confused attitude 
about such a schedule, and should be asked if it might like 
to make some changes in this schedule. A re-organized 
schedule can be then written by each student who can make 
any changes he sees fit. Samples o f a new schedule can be 
transferred to the chalk board for evaluation and approval 
by the class. When the class has adopted one of the schedules, 
it should then be questioned about the differences between 
the original proposed schedule and the new one it prefers. 
The class will agree that a n ew schedule, which includes 
lessons to begin a nd e nd within one period of time , would 
b e l e ss confusing and more workable. 
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3. DIRECTIONS NEED ORDER: 

Write a direction on the chalkboard for inunediate completion. 

Example: 
"the of write continents the names seven." 

Children will object to such an assignment, and decide it 
would have been simpler if the wording were in understand­
able order. The lack of order here has added an unnecessary 
problem which must be solved before the task can be completed. 

4. WHAT'S GOING ON: 

Re-arrange these word groups in two different ways so that 
they will make sense. 

a. Tom John chasing is 

b. Mary M<pther chased. 
/ 

Which of your answers to sentence "a" tells that Tom is 
being chased? 
Which of your answers to sentence "b" tells that Mary 
is being chased? 

Here the children may notice their responses differ. They 
may also note that in :;:;crambled sentence "a", the action is 
taking place now~ in sentence "b", it has already occurred. 
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The following section is used as a sort of catch-all to 
present some other notions or ideas about language that were 
not pursued as thoroughly as those ideas presented in the pre­
ceding sections of this book. 

For instance, we talk about the meanings of words. We 
should be aware that words have meaning only to the extent 

I 
that they are symbols. The word (or symbol) we use is not 
the event or thing about which it reports. But sometimes we 
act as though the word is the thing itself. For example, 
take a piece of chalk in your hand and tell your class group 
that you are going to scrape it across the board with your 
fingernail. The expressions on the faces of your students 
will probably be the same as if you had already committed the 
act you described. One expert in language study has said, 
"the map is not the territory" and in like manner the word 
is not the thing or event. 

Another notion is that which concerns the limitations 
of our language. Effective communication demands that differ­
ences be defined if our language is to be realistic. For 
example, we have a degree of polarity in our language. We 
express situations mainly in terms of "yes" or "no", "black" 
or "white", etc. our language does not have the built-in 
symbols to express degrees of variance from a strict affirm­
ative to a negative, or to show the shades of grey in between 
the extremes. In some cases, we do have the symbols to show 
the differences and don't use them. Thus, our language lacks 
exactness in describing the situation. 
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1. THINK AGAIN: 

a. Children draw something in a favorite color and something 
else (or the same thing) with a color they dislike. 
If a certain color (for example, black) was least favorite, 
try to develop positive attitudes about items that are 
black; for example, through stories about small black 
animals they like, black toys, etc. 

b. Give list of colors. Children rate their favorite 
colors numerically 1-10. 

_____ blue purple 

red black -----____ _____. ellow 
_____ green 
_____ orange 

brown 
----~ 

white -----
-----'pink 

Next lesson: Have the colors listed in the same order 
but use picturesque or exotic descriptions. 

Children rate colors again, numerically 1-10. 

----~sky blue 
________ lipstick red 
_____ sunny yellow 

______ grassy green 

brilliant orange ------

'azz purple ------" 
dark black -----
field brown -----
ghostly white ------
hot pink -----

Conclusion: The added positive and/or negative adjective 
changed the meaning for the children. 

2. WORDS WITH DOUBLE MEANING: 

Children write sentences using for example the word "lead". 
Children should realize that the context of the message 
gives meaning to the word. 

3. NONSENSE WORDS: 

class is assigned to make up a word that does not exist, 
such as "blocky" or "gof". They use the·word in sentences 
while others try to guess the meaning of the nonsense word 
according to the context. 

This-helps point out that the printed word is merely a 
symbol of an accepted meaning. This is true because people 
have agreed to that meaning. 
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4. CREATIVE WRITING: 

When a child is learning to talk, he receives encouragement 
from all about him. Until he goes to school, a child is 
seldom corrected in his speech. without realizing it, 
most parents give a child four or five years to learn oral 
language. By the time a child enters school, he is usually 
able to communicate verbally with little trouble. 

However, when a child begins to learn the written language 
he is not often given the same freedom to develop. His 
spelling, punctuation, and general mechanics of writing 
are corrected and criticized so frequently that the joy of 
writing a composition often becomes a torture. 

The following procedure has been used successfully to 
encourage children in their creative writing. 

a. Provide each child with a composition book to be used 
only for his stories. 

b. Every day the child begins by dating the page. 
c. on four days of the school week, the teacher provides 

a title, subject, opening sentence, question, etc., to 
stim~-late· · the children. 

d. one day· a week the child should be encouraged to choose 
his own subject. 

e. The stories, as a general rule, should be short--four 
to eight sentences. 

f. Each day the teacher reads each child's story and writes 
a brief, favorable comment. 

g. The children are given frequent occasions to read their 
favorite stories aloud. 

h. They are encouraged to proof-read their stories. 
i. Freedom to write true o~ imaginative stories or poems 

is· given. Most ideas can be easily adapted to the 
type of work each child prefers. 
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KEEP TALKING 

All Problems are not merely verbal, 
The philosophers tell me in uncounted thousands of words-­

but 

I tried making love with my mouth taped shut 
And I lost my love. 

I tried making friends with my mouth taped shut 
And I lost my friend. 

I tried making war with my mouth taped shut 
But no one .JJas . angry and the shooting stopped 

I went al;>out the streets with my mouth taped shut 
And they took me to the nuthouse. 

Where I am to this day 
wondering 
If all problems are not merely verbal. 

Southern Illinois university 
carbondale, Illinois 
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